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ABSTRACT
of Teaching Aids for adult Basic Education/English (Secénd Language)
Adult Education Programs, by the project consultant wa$ based on five
.project visits and bi-veekly coammunication with the project

specialist. Evaluation was directed to an analysis,of the basic s
structure 'of the teaching packets (Shopping, Jobs, Eank, BReturaing- s
Merchandise, and Calling a Doctor-.and Going to the Dcctor's Office),
the self-evaluation insfrument for teachers, and the life situation 7
-orientation of the nmaterials. Overall evaluation indicated that thke - .
project had been clearly planned ‘and ;ogically’catried out; the’ .
packets were' vell ‘organized linguistically and stfucturally, . °
progressing froam the simple to the most complex, _and dealt directly
vith life-centered situations. Purther continuatior’ of the prgject

and an opportunity for empirical assessm?nt vere réconnended, (Ea)
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An evalwation of Special Project E-109§5 Developnent
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I. 2Burpose oI Prosect: The purpose oZ the project was
ﬂ .
/. - o & PR - o = ; Z A
L . t® produce teaching materialis and aidés for.classes
. ] .. v ; D P e
.. in Bnglish as =& Seconcé Languace at the Aduit Level. o .
¢ - . ~ . ' L7 . T T, N : . .
¢ II. Time Spent by Consultent-om Proiect:’ The consultant
- - c o,
- - . - . * . - N . . - ’.
.- nas made five visits tO the project in addition to
- bi-weekly communication with Ms. Alkasab, the project
4 . . .
specialist. On the basis of the above time spent on BRI
B ’ . « - B ' . t
: the project, the following evaluation is written.!
A III,- Need for Materials in ABE/ESL: ABE/ESL is a : .
~ v;:gé’? ' 3 . M 3 : >
i subgtantially new field. The census reports
-and other studies. provide us with the information
that there are approximately eleven (11) million
- 3
O caq s . . 1 ) .
o K illiterates in the United States. The numerous ) /.,
v L >
— Y ~—— . . - ] 4‘..-
4 . :
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~ U . . . . ' SO
» ~ programs that have-been begun in over a peridd of

~ N \
" six years since the passing of- the 1569 amendments '
to the Adult Egucatioan Act, nave peen u51ug Iraditional @
- -

: materiais in ESL not applicable either linguistically
. : L - - . . T
- 4 . ‘/ B N S N . - - . )
or 51tuatLo g}y to the neecs o0f aduit baslc education //

14

of publications that even ilené themselves £o &dult

“ - . . ? “ -
" language ‘earnlng proplems and the majority of these

) are "homegrown" and produced without utilization of \
AN : : s ' . .
proiessional expertise in the field. 1In view ,of the

P Vs

above; the materlals wnlchxxs. A;Aasab has produced

not only needed but produced aecording ¥o a well- '2

R . - . 2 N
N . s .. C . . 4 p
nt plan utillzlng classroom tehchers and ABE - ERE
R , ’ ; :

-
EY

) .
. Y

Y

and the con¥ent matter. . o,

he Complete Packet: The packets. include I
’ - . ' . -
the visuals, B. the teacher's y -

- »

. IV. ‘'Description of

I3

173 1
L . .
. -three basic seotiong
D 4

) manuaf, "and C. 'the studeht‘pages. N

.
- ‘ -]

[N

>

. A. The Visuals. The visuals are used to %mplement the . ‘
PR . ;essoﬁs.. They have three functions. l) They permlts " ]1
o - oL - 9 . .
) the students to have a v1ca£10us experlence of the
’ . . i . . . “~
. life situation being studied. 2) They are arspring-

l 7 . .
| o . ) . . .
] ’e N
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4 . . -
* ‘ board for discussion. 3) They are used as &". Ca

étimuLus for the lpﬁéuége drills. 1In my

.
\ . :
,
+
. . * -

opinion, the threefold ;iﬁ/of*the materials =~ .

shows an efficient use of visuals. L
, R )
B, Teacher's Manual. ZThe Teacher's manual of .
.‘ . } . , ) - s . R 3 — O .
’ - AN L -
© U7 U —each packet
b . L

. discussion of the life situation, a variety . .

is well planned. It includes a ' ‘

of oral langpagg.drilla,iand directions for
using the reading-and wrfiting pa&ges.s The teachex's .

“ - .

- ) manual includes detailed directions and methodical

[y

discussion that can be used by everyone including

P
- . »

‘s - v+ novice. teachers or aides. Perhaps the strength .
. ’ ’ r -

» - . ¢ ) %
of this section lies not only in the above mentioned

‘. techniques, -but also in the various alternatives

< - for teaching presented to the Eeaghe;s: 'Thg o .
discussion section of the teacher's manuals gfdress .- .

. .t s . ; ‘ -’ .
themsélves to the traditions ang sbcial:mores, p

+ ~ -

-

the sociologigal and‘cultdral/dimepsion of the

-

) . -

: tOpic‘ﬁnder study. This aspect of| the materials - 4

is vezﬁacompleée, but not oberly detailed. One BRI
' very good exampie is the disddésio, of calling . .-
o N . : § o * . . N

and visiting a‘doctor's office. R 5
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C. Student Pagés. The gtudent pages are provided/for - -
7 . { D) 7 ) . .

. use in class, Fhey gont&in the language Grj
. s !

- '

A} v . :
* in the teacher's ma ual. They c¢an be useﬁ/foqgw‘
~ ‘ ] . - . ‘& ) . . \‘ .
r ingividual study by/the N *
N * ’ ’

. ‘Giher student pagés are - .

x

- individualization

.teacher and studen

-
. v -

dedicated specifi ally to training.tfe student’

~

. L :_ . . ‘ : - - - A
. \\\./ in reading and wrfiting. Examples of reading :

and wvltlng as prLented to life s1tuatlo“ that .
~ : S
: i P

_ the students <an} encourter are as follows:

.- . -~ ! N

-

A .rk. £illing out @eposit'slips A ’

' 2. reading ther%ometer . . N .
- N i . " ' .
T eme | ! - A IO
. 35 learning How'to read qgarantges -
. \ Vv : , . < e .
4. £illing-out Aorms such as warranty rorms- o
baqk stips such as.w1thdrawals and dep051t .
sllps, !

. * ‘
. ¢ ’

" Yo . - “ (S

An Analvsis o; Basic Structure of the‘Tgachinq Packets.

K

A. Student Section. introduétory drills are used

.
ek o*““ . ~ , Q_

as models for those that follow. Generally'speaking, .2

‘ <3

-

a similaf‘structure'in all packets hé§ been adhered N
. ! ' : .'~ . ’ i " ) )
_to: ,a_oneviteh substftution form is used as a

) . ‘ . L AP

. . .
tpreparation for a mult1ple~1ten substltutlon,

o . '

- o
o

N
TRAEN

«

conversion Or a one-item substitution using. lengthier -
: ' ) ® e E
phrases, or clduses. The material ,in these drills --

- 7 ’ . . ' . N o 4.."‘

/mc e T . o

= . . . ‘ - ‘'
1. N L ] . . . % . .
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18 reinforcea by a strucjured free response drili
. ’:ji'. ! ‘. « ,
in which partial recail is required by the student.

3 [y 4 i -

o .

; .+ - Reading drills'follow in whict’students read while
L('~ using previously lea;ggd_QOﬁghological strugctures.

. M .

* * Finalty, wrltlng dr¢lls are used for developmen;

\ ’ \‘_\
\\\ oh the wrltlng language skill. The progression of

v

v language lell develOpment iswcharted as follows:

. L1sten1ng---speaklng---readlng---and wrltlng

*

. r

’\ ) The progresslon of drllls can oe ‘charted as follows.
ﬁ‘ - - - - . : '
o . » . . ‘ e
. v \ . one item substitution :

: B multiple 1tem-subst1tut;on/°
oral drills ' . qnverslon/one-ltem substitution
) - using - lengthler phrases \

’

structures free response ‘partial

H ’ :
. . ! call -.
RSl ) ' row
4 "
- ‘ readixg-drills uslng morphoiogtcal
- j 5 ' e$ for conversion
4 . . \ [l Lot 4
- ’ . | .
oral and readlng ; conve:s1 n, drlLls i
w e R
drll}: - e o T
KN ’ A ‘- questlon answer drills requlrlng
ot % . . conversion or transformatlon
~ ¢ \ { - ’ _ i ’
- i, ) ; , .
/’ o - W . conversation stAmulus, : .
q‘: “‘ 'fu ~— . s - ’> ]
K : reading combined with Q-a
e , .
. ) A .
. . - .. - ) 3 d :
IR 1 .
9, , "
P . ../ &
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R A . ’ writipg drills
. / .
rewriting and combining drills
s -

: writing drills

, reading qguestion + writing free
. , , responses ’
_ .. @ ' . - .. . R

* Each packet also ingludes listening comprehension

drills as well as drills testing reading comprehension.

\ SR o _ :
B. Structure of Individual Drills. Each driil is

- . . ve

. ’ N - - . '
- structured as :olLOWS3_ -,

- »
~

a) Drill number “and/or title N )
.b) Directions . _ R
.¢)  Example of .t&rget language stimulus PR 4 ’
' d) Example oi—t et language response “ : )
. Y - . - - ¢ : - . .
—_— The following example.from_the JOBS packet taken from o
Prill 12, student page 4, serves td iilu@trate the’ ) ’ -
Lo - . . * . R N . -
above: ‘ oo s . e
Drill 12 - . S
) Combine the sentences below with because. s
. R . - - 2 . )
. . Example: Maria called the béauty shpé. She v ;(
) g;’ . _. wanted an appbintment. - S s
" ) Maria called the beauty. shop because '//
- T she‘wanted an appointment. ¢

et J

. - + o

~+C.. Teacher's Manual. *fThe abovq-ﬁescribed student drill .

= T N ' "
'\ section is. followed by a.teacher's manual section in

2

~

’ . . .‘. ’ ¢ 3 . . ‘ *
: which directions and discussions for ghe teacher are

1 : - \.'

presentedras well as applicable alternative teaching
/ —

strategies. The discussion in the teacher's manual
z B , .
section is, directly correlated toféaéh-dnil;_and / _ :

3 o
-
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. - : - %
) ‘ - o -7= .o
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directions:for alternative teaching strategies are
] boxed off for clarity; the desired and/or alternative
. possible answers are also included as a convenience

¢

for the teacher. . . . Co B
1 . LJ
- . ! A\ sy b4 ) -
D. Evaluation of apove-described basic structure of the, T

. ‘ Y
teaching packet. The packets are well organized bdth .

- .- structurally and in terms of the linguistiec aspects.
- ”here is a progre551on from the slnple tothe nost

. rs

; ' complex which helps students to build £rom their,

.-
. i ~ - .

- : . préviously learned;material. 'The packets aré clear

.
A . s -
~ .

« . - in both the student section and the teachef's manual. A

z . P - .
! 3 s 1 y

- - . The overall evaluatlon is that the @rOJect has been

o L . PR
\-’ . . . .o j
EEER .clearly planned and logldally carrled out. These._ .
J ) - .
- . results will be- optlmum‘naw to both students and,
oot VA T - .0 .
T . ﬂeadhers.; . . 30 L
- VI, Self-Evaluatibn Instrument for Teachers: A Pilot Instrument. '
4' _,-'T‘;_ Reference."Shopplng, Teacher s Manual p..lS : "
o s _ Jobs, Teacher,s Manuel ‘p.w19° " : -
¢ o - -+ Y, Bank,-Teachers” Manual p. -37 s
-0 o . Returnlng Merchand;seq Teacher“s Manual ’ ’
A ot . -
_3. . N ‘ pp‘ 23_24 Y X 9 - ~.
o ’ -"Calling a Doctor _and 601ng to a Doctor's
N s . . *7 Office, Teacher s Manual pp. 33-34. T " -
¢ = ! . ¢ . . ' < . ' AN
: ‘ | f ~ - -
¢ L z . ‘\ <
A . ‘/ .
( : '( ° ' "
A ’ L4 . \ - ; [ Y .
v a ) k ' ) - M < " }
. - . Y % .
s e L4 ' ‘ T R ¢
/:l - . A - - n . . . , .
L} ’ - - [ [
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. The'self-evaluation'instrument was ¢rawn up in‘order to .
< . - N *

‘- ) prov1de teachers and a'des with

- -

-

the imme dlate knowledge

of results in order for them to alter or try to keep teaching )

. their techniques accoréing to their interpretition of the

résuits of the self-evaluation instrument. The\two ) .

‘e

=J3 principal'edvantages,ef the instrument are that: \\

1. It prov1des almost immediate feedback for the teeeher
about her/his teaching; ) .

N
\

2. provides teacher with the awareness about specific
.o stnengths or weaknesses in his or her teaching performance -
) for the lesson in question. [The teacher can then
incorporate this information into nls or her teachlng
performance, . , .

k] ot ) .
» . . v :

Pugib evaluat¥on instrument. This pilot instrument gives

. - .
v . . * c e

- - . "teacher a basis for lesson planning and’ individualization . 'G§§
e of teaching strate§ies for students. After rating the o~ T
. - . . .+ ’ .‘ v . ’ :
8 N . . . R ’
students on the 'instriment, .if the,teachegmperceives-
! *. . (AP

a0 Ne

[N

,. i 'f°,, thaé‘dnly some students hexe aehieyed sbjeCti%es’»’ . .
[ R s <L .‘ . . . .« .
then theateacher will know tﬁet a review is 4An order
‘ , o . o
'lér@or to—prOCeeding to teach neQ material,
VII, Life Situation Orientation, - - ‘

.
o

The materials are life situation oriented. Theé topics

- .

are relevant to the everyday lives of the students such

~ : K
Y

L3
. Y
K v

. . R ). - . / . ’ 5‘ , . ) .

4
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. ’ '.' . , ?\\\ .
: o ‘ . ~.. .
\rglpplng, B. Jobs:-C. Returning‘Merchandise;
D..,Banxlng, E. Calling. the Doctor and Go&ng ko -

: the Doctor's OfflCe. ' . - T
& ~ RS
\Bxamples: o . N, PR 3
. A. Shopping. 3’ e iﬁ b f:;a .

The prices of items are used ofally Fﬁ'fgrst'énd”

then for';eading.° Students practice using currenéy
. - , ’ ‘ ‘”' . LIS

and paper money. The currency used is a‘very similar

/s ‘e
"facsimile to actual Currency in use today exceot it

¥ ¥

is cardbqgrd. Thls act1v1ty forms a part of. tne I

ShOpplng llst game accompanylng~the lesson. It -

is practical and interesting. It is fun for the
L -~ - ~ . ; .

. students after a hérg day at work and’ yet a goad

N ¢ I ' . .
.. ‘. . . . . - -._ ‘e
. learning activity. , . . ..
S M .._a M

i ' \ T . .
B. Jobs. This lesson proyides fwo asgectsz N

1. SpelelC job descrlptlons from the employment

. *
te .

stand ointh i.e. what training does.one
- .p ’ s - ’

' n€ed to become a barber. | ’ <

"

“~ - 2. Discussions dealing with vériiys‘service
. i Lo > [N,

occupations, ile. the barber, bqt from the
- ¢
. ' ,r - ‘ .

" point of v1ew of the conSumer. For example:
. .

Y
’ -y

what does it cost to get a haircut?

Returning Merchandise. Students learn about’

.
- 4 -

alternatives for returning defective merchandise,

- ’ .
i -

¢+

for_réquesting replacement of defective merchandise;

’
0 A ~

reading and 1nterpret1ng guarantees.

14
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Hy N - 7

‘The s udents learn.aboﬂt major services offered by

- [

bank (gheckipg accoun%s, sa'ety deposit Boxes, etc.)

-

Y

’
4

" The lesson isfvery practical lbut when coupled with

N ~ I

. ‘ s R - y . )
a practical experience, 1t‘b§cqmes doubly meaningful.

It is a Lésson which has‘&femendous pragmatic value
but aléo strqng in ;akng cér;ain that néce§sary ‘
voéabulary is learhed: ﬂ ;
é. Calfing the Doctor and Going to éQe Déc?or'g.éifiée}

+ ]

Students learn how to desctibe symptoms on the %ETﬁphone

! E P by

and-in.person. Patterns used |are meaningful and

- ”
; @

students in elementary can work with some of the/
. 'l - . . . . 3 / » / ." .
-material.. .- ‘ , . o /

™~

Studéhts learn how to make appointments, follow
. ’ . ’ o ~ 3N .
_~+. difections, ask™about fees, etcl o . /

« Cultural mores related to this lesson are subtle
o ; > ﬂ

” o .-

yethggservable} There are‘diff,rences'betw;en
’ ,Eurdpé ;nd other parts\of-;héAw flé on théﬁone

; ) - A
/haﬁg,when dealirig wiéh physicians and épé United -
States oﬁ‘Ehe othér. ‘Iﬁ this bountry,’gne must

4 . " -




. “' N . - "'11"»’ Cag e PR s

request the.fee prior to:the‘visit--in Europe}.

v “this @s_unheard of--the medical system’is socialized. hik‘ i

s e I - . ‘g '3.- - " ‘ ”fi

*.The abpve packets deal directly with the .type of h -
everyd y.situation in which'tﬁe students/ £ind T )

5 a ¢

themse lves. « Therefore, the 1nformatlon, ln///, 1 -

- LI

terms of qctual content matter} givest%Ludents ' ’

the opportunity of 1earﬁiﬁg to deal m?th situatiops

The only recommendation to
< . A T o

State of Illln01s should p ovide (1) coqtlnuatlon

L)

/
for the project and (2)/7n o portupéty‘for an = " .-

'empiricalpassessment of

[ - . ,\
/

~

to be carrled out i W'scons:l.n to dovetall wlth L /' T

and complement the Illinois project is 7in dischssioﬁ ) g
s ‘ ‘ - /a . .- , . ! ,_ . ¢

stages. - ‘ . : . ‘. .

Respec ﬁully,submitted, - ' L . .

T i
Diana E. Bartley o

. Assoc1ate Professor ) . . N
A - . . ) . ' ‘ .
SN » ’




